Education Leadership
Oklahoma

Oklahoma Commission for Teacher
Preparation

Education Leadership Oklahoma

» As of October 2012, 3051 teachers have
earned National Board Certification
= 375 teachers waiting for scores

Why?

» To elevate teaching to National Standards - Is
what | am teaching what they are teaching In
North Carolina in fourth grade?

» Better compensation than Master’s degree

» To be able to move across state lines and be
certified

-

10/9/2012

National Board Certification

» Like board certified doctors, accountants, and
architects, teachers who achieve National
Board Certification, meet rigorous criteria
through intensive study, self-assessment,
evaluation, and peer review.

» Teachers develop what they do to the highest
level
nb

. o s,

State Incentives and Rewards

» Across the country, NBCTs receive salary
supplements that range from $1000 in North
Dakota and Kansas to $6000 in Mississippi

National Board
Certification Research
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Areas of Research

» Improving Student Achievement and Learning
» Developing Effective Teachers

+ Growing Great Teachers and Teacher Leaders
» Making a Difference in High Needs Schools

+ Retaining Accomplished Teachers

-

Improving Student Achievement
and Learning

» Students of NBCTs make larger gains in
mathematics than students taught by non-
NBCTs
= Linda Cavalluzzo (2004)

» NBCTs make learning galns equivalent on
average to an extra month in school
= Vandevoort, Beardsley & Berliner, (2004)

| —

Improving Student Achievement
and Learning

» Students of NBCTs are twice as likely as
students of non-NBCTSs to produce writing
that uses complex ideas and integrates
subject matter from multiple disciplines

= Bond, Smith, Baker & Hattie, (2000) Smith, Gordon, and
Colby & Wong (2005)

10/9/2012

Improving Student Achievement
and Learning

» National Research Council confirmed that
NBC has a positive impact on student
achievement, teacher retention and
professional development
= Natlonai Research Council (2008)

» NBCTs account for significant achievement
gains for students in some grades and
subject areas
= Willlam, Sanders, James Ashton, and S. Paul Wright (2005)

‘

Improving Student Achievement
and Learning

» Students of NBCTs scored 7 to 15% points
higher on year-end tests
» Dan Goidhaber and Emily Anthony (2004)

» NBCTs exhibit better writing abilities and
comprehension of classroom materials than
students of non-certified teachers

= Bond, Smith, Baker & Hattie, (2000) Smith, Gordon, and
Colby & Wong (2005)

-

NBCT Comment

+ Because of NBC, | know how to design lessons to highlight
student achlevement and | know how to find different ways
to SHOW achlevement. Students reflect on thelr reading,
but they observe themselves as readers and talk about
thelr own perceptions. My kids are more analytical and
reflective, a direct result of Natlonal Board Certification
+ Claudia Swisher, NBCT, Norman North High School

-

Guymon, 70% minority rate, 72% free/reduced lunch, The

English i department received a 97% on state test. | am

convinced that those scores were achleved because of
ractices that | implemented and perfected while
ecoming a National Board Certified teacher.

« Laura Brandherm, NBCT, Guy High School

-
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NBCT Comment

» 95% pass rate on the Algebra 2 EOI test for the
spring of 2012 with 67% of my students scoring
advanced and 28% scoring proficient
= Paula Hargrove, NBCT, Eisenhower High School, Lawton

Public Schools

» | feei that my teaching practice greatiy improved
during the National Board certification process,
because i iearned to reflect upon my methods
and how they Increased student achievement.

= Jennifer ingram, NB Candidate, Cooper Middle School,
Putnam City Schools

Developing Effective Teachers

NBC is a “transformative experience” for many

teachers and they often apply In the classroom what

they learn from the certification process itself

improves teachers’ ability to improve student

learning

= Sato, Wel and Darling-Hannond, (2008) Lustick and Sykes
(2006) Rotberg, Futrell and Lieberman (1996)

-

The NBC process improves teachers’ professional
development by: (a) enhancing reflection on teaching
practice (b) establishingi a professional discourse
among teachers (c) ralsing the standards for teaching
performance and (d) facilitating collaboration

= Park, Oliver, Johnson, Graham and Oppong (2007)

Developing Effective Teachers

» NBCTs demonstrate In-depth knowledge of
teaching skiiis and subject content
- Dagenhart (2002), Petty (2002) Ralph (2003)

NBCTs create more chaiienging curricula,
demonstrate In-depth knowiedge of teaching
skills and subject matter, provide better feedback
to students and routinely seek educationai
strategles that better meet students’ needs

= Ralph (2003) Bond, Smith, Baker and Hattle (2000)

10/9/2012

Improving Student Achievement
and Learning

» Ms. Jonetta Jonte’, Southeast High School,
OKC public schools

..

Developing Effective Teachers

» NBC can improve teachers’ practice and is a
high-quality form of professional
development that costs less than some
comparable options
= Lustick and Sykes (2006)

» National Board Certification is a high-quality
and relatively affordable form of professional
development
= Cohen and Rice (2005)

| —-—

Developing Effective Teachers

» NBCTs demonstrate greater confidence in
their abilities to foster student achievement
than non-NBCTs
- Whitman (2002)

» Certification process equips them to create
stronger curricula and improves their ability
to evaluate student learning

Kowalski, Chittenden, Spicer, Jones & Tocci (1997)
Rotberg, Futreii, & Lieberman (1998)

-
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Developing Effective Teachers

» NBCTs outperformed non-NBCTs on total
evaluation score of one standard deviation in
Hillsborough County, Florida
= Bill & Melinda Gates Foundation funded

Empowering Effective Teachers peer evaluation and
new teacher mentoring program

-

NBCT Comment

» My students showed a16 point gain in
Research and Information from 2009, before
NB, and 2011, after NB
= Ann Palmer, NBCT, Shawnee High School

-

Developing Effective Teachers

» Cheryl Wolff, NBCT, Jones Elementary

10/9/2012

NBCT Comment

» As | filmed myself on numerous occasions
and then had to reflect on my practice | could
see areas where | was weak. It also gave me
an opportunity to research topics such as
working with low level readers and ELL
students and what the best practices were for
reaching those students. As | pursued
professional development after my National
Boards, | knew what | needed to focus on
= Sandy Dossett, NBCT, Bartlesville Mid High School

-

NBCT Comment

» Because of the books | read to prepare for the
Reading Assessment while doing my NB Writing
Portfolio entry, } was able to bring a student from
Kindergarten/1st grade reading ievel to beginning
4th grade. 1 anaiyzed her probiems and worked
to solved them. Knowing her confidence was
aiso a probiem we worked before schooi, iunch
time and after schooi. She aiso read and
discussed work on our oniine computer program.
+ Christine Paradise, NBCT, Steed Elementary School, Mid-

Del school district
+ Alternative Certified

-

Growing Great Teachers and
Teacher Leaders

» A survey of NBCTs found that 90% beiieved they
had a responsibiiity to be a ieader and “give
something back” to their schoois and the
profession. 95% reported that they had a
responsibility to informaiiy or formaily mentor
other teachers
» Okiahoma Technical Assistance Center (2011)

» NBCTs take on ieadership roies that Inciude
mentoring and coaching others and deveioping
programs aimed at improving student iearning
+ Freund, Russell and Kavulic, (2005) Yankelovich partners (2011)

-
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Growing Great Teachers and
Teacher Leaders

» Since achieving NBC 70% of NBCTs surveyed
reported that they were more invoived in schooi
initiatives including committee work, curriculum
development and school improvement reforms
= Center for Ed Rec R and Adh (2010)

+ NBCTs give lry)ut on curricular decisions, organize
professionai development opportunities, chair
departments, engage with community, reach out to
parents and serve as faculity voices to policymakers
and other stakeholders
« Sykes, Anagnostopoulos, Cannata, Chard, Frank, McCrory and Wolf (2006)

‘

Growing Great Teachers and
Teacher Leaders

» NBCTs demonstrate in-depth knowledge of
teaching skills and subject content, and
routinely seek educational strategies, and
materials that better meet students’ needs
- Dagenhart (2002), Petty (2002), Raiph (2003)

» NBCTs demonstrate greater confidence in
their abilities to foster student achievement
than non-NBCTs
= Whitman (2002)

-

Growing Great Teachers and
Teacher Leaders

» The National Board certification process
equips them to create stronger curricula and
improves their abllity to evaluate student

learning
« Kowalski, Chittenden, Spicer, Jones &Toccl (1997) Rotberg,
Futreli & Lieberman (1998)

-

10/9/2012

Growing Great Teachers and
Teacher Leaders

» NBCTs tend to perform better than non-
NBCTs on indicators of teaching expertise
= Bond (2000), Lustick and Sykes (2006)

» Non-NBCTs report that they learn more from
NBCTs than from their non-NBCT colleagues

Anagnostopoulos, C , Chard, Frank, McCrory, Sykes,
and Wolfe (2006)

| —

Growing Great Teachers and
Teacher Leaders

» NBCTs are most often involved in mentoring
or coaching other candidates
= Yankelovich Partners (2001)

» NBCTs create more challenging curricula,
present subject matter in greater depth and
provide better feedback to students than
non-NBCTs
- Bond (2000)

NBCT Comment

» This year | had to give up Pre-Caiculus and
teach Algebra | (in addition to Algebra Il and
Geometry - the "tested” areas) in an effort to
bring up test scores. This is due to pressure
from parents and Board members. ] think that
speaks for my abilities and accomplishments
as a National Board Certified Teacher.
= Anna Hodges, NBCT, Waurika High School

-
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Growing Great Teachers and

Teacher Leaders

» | have been actively invoived in candidate support
and training for 10 years. My Regional Support
Group is the most active in the state. These
meetings, not only provide support, but aiso
bring teachers together who care about student
learning. We ali fearn from each other at each
meeting.

Because of Cognitive Coaching, offered by ELO, i
know how to focus my feedback to students, ask
open-ended questions and encourage deeper
responses from students. My students know
they wiil seif-assess throughout the semester.

= Claudia Swisher, NBCT, Norman North High School, ELO
Reglonal Coordinator

Making a Difference in High Needs
Schools

» Students of NBCTs outperform students of non-
NBCTs on achievement tests, and the positive
effect is even greater among minority students

= National Research Councii (2008) Clotfelter, Ladd, and Vigdor
(2007) Goldhaber and Anthony (2004) Cavail (2004)

» Currently 42% of NBCTs are teaching in schools
eligible for Titie | funding. Nearly 46% teach in
schools where the free and reduced lunch
percentage is more than 40%. In recent years,
one-haif of new NBCTs teach in these schoois
< NBPTS (2008)

—-—

Making a Difference in High Needs
Schools

» 12% of NBCTs teach in high-poverty schools
and 20% teach in high-minority and/or low
performing schools

» The efforts of NBCTs may be hampered by
school leadership that does not allow them to
take on new roles and by a teaching culture
that does not recognize their expertise
= Humphrey, Koppich & Hough, (2004)

-

10/9/2012

Growing Great Teachers and
Teacher Leaders

» The NB process is the most amazing self-
directed professional development possible.
It made me question my teaching practice
and improve. | look at my fellow peers in a
different light when | know they have attained
NB status.

+ Jennifer Esau, NBCT, Claremont Elementary School,
Claremore Public Schools

| -—_

Making a Difference in High Needs
Schools

» Teachers in high need schools report that the
National Board’s Targeted High Need
Initiative and Take One! programs improved
the quality of their instructional planning and
Implementation
= Learning Point Associates (2008)

» A majority of NBCTs work in rural and
suburban schools, and approximately one-
third of them work in schools with students
from low-income families
« NBPTS (2007)

-

Making a Difference in High Needs
Schools

» Ms. Jonetta Jonte’, NBCT, Southeast High
School, OKC public schools

-
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Retaining Accomplished Teachers

» In South Carolina, nearly 2/3 of NBCTs
surveyed said their desire to stay in the
classroom increased since obtaining NBC with
1/3 indicating their desire increased greatly

= Center for Educator Recruitment, Retention and
Advancement (2010)

» North Carolina finds that NBCTs are in some
cases less likely to leave the public school

system when compared with non-NBCTs
* Goidhaber & Hansen (2007)

Retaining Accomplished Teachers

» NBCTs report a better understanding of
pedagogy, increased opportunities for taking
on leadership roles, increased collegiality and
renewed enthusiasm for teaching

» Jenkins (2000), Lustick & Sykes (2006), Sykes (2006)
Vandevoort (2004), Wiebke (2000)

-

NBCT Comment

» The NB process has kept good teachers in the
classroom (instead of going into
administration). Without the stipend, i fear
many will feel rejected by their own state and
will not have an incentive to continually
improve their practices. The stipends have
allowed many teachers to pursue advanced
degrees, attend state and national
conferences and mentor other teachers to
keep improving.
= Cindy Elkins, MEd, NBCT, Lawton Public schools

-

10/9/2012

Retaining Accomplished Teachers

» NBC keeps the most highly accomplished
teachers in the classroom. US Secretary of
Education Arne Duncan, noted that in
Chicago, nearly 90% of NBCTs remain in
teaching
= Sykes (2006)

» Many NBCTs provide mentoring and guidance
to the new or struggling teachers who are
most likely to leave within the first 5 years of
teaching
= Yankelovich (2001) Sykes (2006)

-

NBCT Comment

» Out of 383 Oklahoma NBCTs, only 19% are
actively seeking another profession. While
81% strongly disagree with actively seeking
another profession
: Vallery Feltman, NBCT, Prague High

-

Tulsa Teacher Leader Effectiveness
Correlation

Classroom Management 6 NB Standards
Instructional Effectiveness 8 NB Standards
Professional Growth 6 NB Standards
Interpersonal Skills 6 NB Standards
Leadership 3 NB Standards

-
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Teacher Leader Effectiveness Common Core
» | am a more effective teacher now than | was » After our Common Core training in August,
before the process, and | base that on looking all of us NBCTs at Bethel were
at the TLE requirements. Each requirement Jjust amazed at how much we already do
on that rubric can be found on our National those things in our classroom BECAUSE
Board Standards - no matter what subject you OF our NB training!
teach. To me, “Know you students”, for = Kelli Wilson, Bethel High School
example, is all about those “interpersonal
Skills”, and communicating with » 1, like other NBCT's already do what Common
“stakeholders.” Core asks of us.
. ls(ith Pal;ker, NBCT, Music Specialist, Broken Arrow » Melinda Griffith,
chools

Washington Study Future Suggestions

» Teacher Compensation - such as paying for » Show evidence of

additional years of experience, induction and mentoring/coaching/leadership

NBPTS certification - are aligned with the » Salary Step

evidence regarding effectiveness » First stipend to reimburse scholarship
+ More focused training, such as in-subject amount

master’s degrees and content -specific » Masters’ degree payment

professional development can improve » Lower the stipend

student learning

. » Lower the number of scholarships

Washington State Institute for Public Policy (2012) ) Higher stipend for those in High Needs

I | Schools
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e 'National Board for
PROFESSIONAL
TEACHING
STANDARDS’

MISSION STATEMENT

THE MISSION OF THE NATIONAL BOARD FOR

PROFESSIONAL TEACHING STANDARDS IS TO
ADVANCE THE QUALITY OF TEACHING AND
LEARNING BY:

B Maintaining high and rigorous standards for what accomplished
teachers should know and be able to do,

B Providing a national voluntary system certifying teachers who meet
these standards, and

M Advocating related education reforms to integrate National Board
Certification in American education and to capitalize on the expertise
of National Board Certified Teachers.
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The Five Core
Propositions

B Teachers are committed to
students and their learning.

M Teachers know the subjects
they teach and how to teach
those subjects to siudents.

B Teachers are responsible
Jor managing and monitoring
student learning.

B Teachers think systematically

about their practice and learn
Jrom experience.

B Teachers are members of

learning communities.



FROM THE NBPTS PRESIDENT

MAY 2007

| HE NIATIONAL BOARD FOR PROFESSIONAL TEACHING STANDARDS® (NBPTS) HAS AIWAYS

| WELCOMED SCRUTINY OF THE INATIONAL BOARD CERTIFICATION® PROCESS AND THE IMPACT
THAT INATIONAL BOARD CERTIFIED TEACHERS® (NIBCTS) HAVE ON TEACHING AND LEARNING. AS
A RESULT, IN THE 20 YEARS SINCE NBPTS WAS FOUNDED, INATIONAL BOARD CERTIFICATION
HAS BECOME ONE OF THE MOST HEAVILY RESEARCHED AREAS IN THE TEACHING FIELD,

Scores of studies, research projects, and other reports have reviewed and evaluated various
aspects of National Board Cerfification. These efforts have covered such areas as the impact
of National Board Certification on student performance, the influence of the process on
teacher retention, and the quality of assignments planned by National Board Certified
Teachers. This report provides summaries of dozens of these studies.

We are pleased to note that most of this research finds that NBCTs and the related certification
process have positive impacis overall on teaching quality and student achievement. The
research also notes that many teachers who become National Board Certified also become
mentors, teacher frainers, and insiructional leaders, and assume other leadership positions in
their schools. These resulls, we believe, underscore the added value that results from even one
National Board Certified Teacher in a school.

We have learned a great deal from this research — not all of which is positive. For example,
researchers find that National Board Certified Teachers are less likely to work in low-income
schools than in more afflent schools. African American and Hispanic teachers are less likely
to earn the certification than their white and Asian counterparts. School administrators do not
always recognize the valve of Nafional Board Certified Teachers, thus often failing to use
them strategically in ways that could raise student achievement, benefit other teachers, and
inflence school-wide reform. NBPTS is drawing on these findings to bolster the National
Board Certification process, address underrepresentation of minority candidates, and create
programs to enhance the presence of NBCTs in all schools, especially in high-need schools.

We believe this report makes the case that National Board Certification is playing an important
role in raising the quality of our nation’s teaching force and classroom instruction. We look
forward 1o using this information and the findings of future research to improve and expand the
influence of National Board Certified Teachers, the certification process, and the overall work
of the National Board,

JoserH A. AGUERREBERE, ED.D.
President and CEO
National Board for Professional Teaching Standards

A RESEARCH GUIDE | 1
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National Board
Certification is
perhaps the
most-studied
intervention in the
education field.



INTRODUCTION

N 1987, THE NATION'S EDUCATION LEADERS AND POLICYMAKERS RESPONDED TO GROWING

CONCERNS ABOUT THE QUALITY OF PUBLIC EDUCATION BY CREATING THE NATIONAL BOARD FOR
PROFESSIONAL TEACHING STANDARDS. THE NONPROFIT, NONPARTISAN ORGANIZATION TOOK ON
THE CHALENGING BUT CRITICAL MISSION OF RAISING THE STANDARDS FOR TEACHING IN THE
UNITED STATES THROUGH AN ADVANCED CERTIFICATION SYSTEM FOR HIGHLY ACCOMPLSHED
TEACHERS, BY PROVIDING A STRATEGY FOR RECOGNIZING, REWARDING, AND RETAINING TOP
TEACHERS, THE INATIONAL BOARD'S MISSION HAS GROWN! INTO A MOVEMENT THAT NOW
REPRESENTS THE MOST COMPREHENSIVE, RIGOROUS, AND WIDELY ACCEPTED POIICY TOOL FOR

IMPROVING TEACHING IN THE COUNTRY’S HISTORY.

The National Board began its effort by
draffing and adopting, where there were
none before, professional standards for what
the nation’s K-12 teachers should know and
be able to do in the clossroom, Based on
those standards, the National Board has
devised an assessment system and @
voluntary certification process through

which accomplished teachers can achieve
National Board Certification in 24 fields and
developmental levels of instruction. To
become National Board Certified, teachers
spend from one to three years demonstrating
what they know and can do during up to
400 hours of rigorous assessment,

Like board<certified doctors, accountants,
and architects, teachers who achieve
National Board Certification have met
rigorous criteria through intensive study,
selfassessment, evaluation, and peer
review. National Board Cerfification
assures the public that teachers who have
achieved the designation are highly
accomplished practitioners in their field.

During the past 20 years, National Board
Standards end National Board Certification
have become two of the most robust
approaches that siates and districts can use
to strengthen teacher quality. They have fos-
tered a consistent vision of what high-quality
teaching looks like and how it can enhance
student achievement. National Board

Standards and National Board Certification
are helping to improve the quality of
professional development and teacher
education and dramatically change the
culture of teaching and learning in schools
with lorge numbérs of National Board
Certified Teachers,

National Board Certification also has
been a linchpin of some states’ efforts fo
strengthen mentoring for new teachers and
develop pay-for-performance programs to
encourage more talented teachers to
remain in the classroom.

As of January 2007, more than 55,000
teachers have earned National Board
Ceriification. The number is growing, in
port, due to provisions in all 50 states and
the District of Columbia and in hundreds of
school districts to help cover the costs of
cerfification and/or to reward teachers who
achieve National Board Certification.
Across the country, NBCTs receive salary
supplements that range from $1,000 a year
in some school districis, to California’s
one-ime bonus of $20,000 for working in
low-performing schools, to the 10 percent
salary bonus thet Florida awards ifs NBCTs.

Accordingly, it is important to explore the
effectiveness of National Board Certification
in raising the quality of teaching and the
exient io which National Board Certification
has raised teacher retention, improved

A RESEARCH GUIDE | 3
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professional development, and affected
school improvement efforts and student
learning. While much of the research inio
the effectiveness of National Board Certified
Teachers focuses on test scores, several
studies use broader definitions of learning
to measure the impact of National Boord
Certification on student performance.

Researchers have explored these questions
due largely to the support of private
philanthropy, making National Board
Certification perhaps the moststudied
infervention in the education field. To date,
there have been scores of siudies and reporis
conducted by independent scholars —
including dozens sponsored by the National
Board itself. The studies reveal a great deal

about the effectiveness of Nafional Board
Certification and, as with most research, they
also raise many questions.

Overall, the studies show promising, but in
some cases mixed, results regarding the
impact of National Board Cerfification on
student achievement as measured by stan-
dardized tests. The research is consistently
positive about the influence of National
Board Certification on teacher practice and
morale, professional development, and areas
of school improvement — such as leadership
development, teacher mentoring, monitoring
student performance, teambuilding, and
curriculum development — that are critical to
raising student achievement.

4 | NATIONAL BOARD FOR PROFESSIONAL TEACHING STANDARDS




SUMMARY OF KEY FINDINGS

Raising student achievement. Several major
studies argue that students of teachers who
have eamed National Board Ceriification
perform befter on standardized tests and on
other measures than studenis of non-
National Board Certified Teachers. in one
large-scale analysis of more than 100,000
student records, Linda Cavalluzzo (2004)
demonsirates that students of NBCTs — par-
ticularly African American and Hispanic stu-
dents — make larger gains In mathematics
than students taught by nonNBCTs. Ap%ther
study finds that siudents of NBCTs make
learning gains equivalent on average to an
extra month In school {Vandevoort,
Beardsley, & Berliner, 2004). Furthermore,
an examination of student achievement by
Dan Goldhaber and Emily Anthony {2004)
reveals that students of NBCTs scored 7 to
15 percentage points higher on yearend
tests, These studies also show that minority
students benefit even more from instruction
by NBCTs. Some studies, however, reach dif-
ferent conclusions. William Sanders, James
Ashton, and S. Paul Wright (2005), for
example, report large variations in the
impact of NBCTs, which leads them fo assert
that generally no significant differences exist
between NBCTs and other teachers.
However, their dala also reveal that NBCTs
account for significant achievement gains for
students in some grades and subject areas.

Inspiring deeper learning. Studies show that
students with National Board Certified
Teachers improve in ferms of “deep”
learning — the kind of higherorder thinking
that policymakers and business officials say
is needed for future work and learning in the
global economy. These studies find that
students of National Board Cerlified Teachers
exhibit much beiter writing abilities and
comprehension of classroom material than
students of non-certified teachers {Bond,
Smith, Baker, & Hattie, 2000; Smith,
Gordon, Colby, & Wang, 2005). The
researchers also find that students of NBCTs

are iwice os likely as other students to
produce writing that uses complex ideas
and infegrates subject matter from multiple
disciplines. They specifically link the
improved comprehension of NBCTs’ students
to the lessons and assignments designed by
their teachers.

Improving teacher practice. A growing body
of research finds that NBCTs demonstrate
in-depth knowledge of teaching skills and
subject confent, and routinely seek
educational strategies and materials that bel-
ter meet students’ needs {Dagenhart, 2002;
Pelty, 2002; Ralph, 2003). Shidies also
reveal that National Board Certified Teachers
tend to perform better than non-NBCTs on
indicators of teaching expertise and ofien
apply in the classroom what they learn from
the certification process (Bond et al., 2000;
Lustick and Sykes, 2006). In addition,
research shows that NBCTs create more
challenging curricula, present subject matfer
in greater depth, and provide belter feed-
back to students than nonNBCTs (Bond et
al., 2000). In national surveys, NBCTs
demonstrate greoter confidence in their
abilities to foster student achievement than
non-NBCTs (Whiiman, 2002}, and report
that the certification process equips them to
creafe sfronger curricula and improves their
ability fo evaluate student learning (Kowalski,
Chiftenden, Spicer, Jones, & Toccl, 1997;
Rotberg, Futrell, & Lieberman, 1998).

Creating transformative professional devel-
opment. Recent studies show that National
Board Certification can improve teachers’
practice and is a highquality form of
professional development that costs less than
some comparable opfions. David Lustick and
Gary Sykes [2006), ofter reviewing research
on National Board Certification, conclude
that when compared to other professional
development options, National Board
Certification is a “transformative experience”
for many teachers. Lustick and Sykes’ own
research shows that the ceriification process

A RESEARCH GUIDE | §
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iiself improves teacher knowledge and skills
in the areas of advancing and supporting
student learning and supporting teaching. A
2005 study by Carol Cohen and Jennifer
Rice compared the costs of National Board
Ceriification with other high-quality forms of
professional development, such as eaming a
master’s degres, in several jurisdictions.
After accounting for fixed as well as hidden
costs, they call National Beard Certification
a high-quality and relatively affordable form

of professional development.

Influence on school improvement through
mentoring and other leadership activities.
Research consistentty demonstrates that
National Board Certified Teachers become
highly involved in their schools in ways that
improve school culture and raise student
achievement, and they are viewed as helpful
by other teachers. A survey of NBCTs
{Yankelovich Pariners, 2001} finds that their
new roles include mentoring and coaching
others, and developing programs aimed at
improving student learning. Based on feed-
back from clmost half of the couniry’s nearly
5,000 teachers who achieved National
Boord Certification before 2000, the survey
reveals that NBCTs are most often involved
in mentoring or coaching other candidates
for National Board Ceriification (90 per-
cent), mentoring or coaching new or strug-
gling teachers {83 percent), and developing
or selecting programs or materials to nurture
student learning (80 percent).

Gary Sykes and his colleagues, Dorothea
Anagnostopoulos, Marisa Cannala, Linda
Chard, Kenneth Frank, Raven McCrory, and
Ed Wolfe {2006} report that NBCTs help
significantly more teachers in their schools
than do nonNBCTs. in addition, nonNBCTs
report that they learn more from NBCTs than
from their non-National Board Cerfified
colleagues, NBCTs also give input on
curricular decisions, organize professional
development opporiunities, chair departments,
engage with the communily, reach out to
parents, and serve as facully voices to

6 | NATIONAL BOARD FOR PROFESSIONAL TEACHING STANDARDS

policymakers and other stakeholders (Freund,
Russell, & Kavulic, 2005; Sykes et al., 2006).

Retaining teachers. Research is beginning to
show that National Board Certified Teachers
consider staying in the classroom longer
than non-National Board Certified Teachers
and gain new enthusiasm for the profession
os a result of going through the certification
process. Sykes et al. (2006) find highly
significant differences between NBCTs and
the general leaching population regarding
how long they plan 1o stay in teaching. In
Ohio, 52 percent of NBCTs plan to stay in
teaching “as long as [they] are able,” as
compared with 38 percent of non-certified
teachers, Other research of teachers in
North Carolina finds that NBCTs are in
some cases less likely to leave the public
school sysiem when compared with non-
NBCTs (Goldhaber & Hansen, 2007).
Because teachers leave the profession for a
variely of reasons {including factors related
to compensalion, opportunily for growth,
school environment, collegiality and support,
and school leadership) some research
tracked the impact of National Board
Ceriification on some of the areas that affect
longevily in the field. These studies reveal
that a maijority of those who have applied
for certification {whether they are uliimately
cerfified or nof) report a better understand-
ing of pedagogy, increased opportunities for
toking on leadership roles, increased colle-
giality, and renewed enthusiasm for teaching
{lenkins, 2000; Lustick & Sykes, 2006;
Sykes et al., 2006; Vandevoort et al., 2004;
Wiebke, 2000).

Underrepresentation of NBCTs in low-
performing schools. Nationally, according

to NBPTS data {NBPTS, 2007), a majority
of National Board Certified Teachers work
in rural and suburban schools, and approx-
imately one-third of them work in schools
with students from low-income families.
However, In a 2004 survey of the six stafes
in which the most NBCTs teach, results !
show that only 12 percent of NBCTs teach

—$



in high-poverty schools and fewer than 20
percent teach in high-minority and/or
low-performing schools (Humphrey,
Koppich & Hough, 2004). Moreover, even
in low-performing schools that have NBCTs,
the efforts of the NBCTs may be hampered
by school leadership that does not allow
them to take on new roles and by a teach-
ing culture that does not recognize their

expertise (Koppich, Humphrey, & Hough,
2004). In addition, just as low-performing
and minority studenis are less likely to have
an NBCT, non-white candidates for
National Board Certification are less likely
than white candidates to gain certification,
with rates as low as 13 percent for African
American candidates. (Howard,
Ifekwunigwe, & Williams, 2006).
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WHAT RESEARCH SAYS ABOUT THE IMPACT
OF NATIONAL BOARD CERTIFICATION

= OLLOWING IS A MORE DETAILED LOOK AT A BROAD RANGE OF STUDIES THAT PROVIDE VALUABLE
INSIGHTS INTO THE STRENGTHS AND WEAKNESSES OF NATONAL BOARD CERTIFICATION, THE
NANONAL BOARD FOR PROFESSIONAL TEACHING STANDARDS 1S DRAWING ON THESE FINDINGS TO
BOLSTER ITS CERTIFICATION PROCESS, ADDRESS UNDERREPRESENTATION' OF MINORITY CANDIDATES,
AND SUGGEST NEW DIRECTIONS FOR TEACHER POUCY AND PRACTICE.

STURENT ACHIEVEMENT

Many studies of student achievement
compare NBCTs and non-NBCTs using

student scores on various standardized lesis.

With some notable exceptions, the studies
show significantly higher achievement by
students of NBCTs. Four large-scale
analyses are especially rigorous,

Goldhaber and Anthony (2004) report that
NBCTs, and especially recently certified NBCTs,
are producing marked gains in student test
scores. Their analysis of databases of North
Carolina shdent and teacher assessment results
reveals that students of NBCTs score 7 to 15
perceniage poinfs higher on yearend exams.
(The scores vary among grades and according
to students’ race and incoma levels.) Similarly,
Charles Cloffelter, Helen F. ladd, and Jacob L.
Vigdor {2007) examined the effects of National
Board Cetiified Teachers on student achieve-
ment in North Carolina. They used a test that
has been administered for more than 10 years
as part of North Carolina’s accountability sys-
tem and is cligned with the siate’s Standard
Course of Study. They find that students of
NBCTs generally outperform those of other
non-NBCTs at statistically significant levels.

Cavalluzzo (2004) examined 108,000
student records from the MiomiDade County
school system to ses if the various
professional characteristics of teachers
{degrees, experience, National Board
Certification siatus, and six other indicators)
related to student achievement in mathematics,
She finds that on seven of the indicators,

NBCTs make a siatisfically significant impact
on the academic outcomes of their students.
Al else being equal, the gains are bigger for
Hispanic and African American students,

Finally, in 14 Phoenixarea elemeniary schools,
researchers gothered dala comparing the
students of NBCTs to those of their noncertified
peers {Vondevoort et al., 2004). In almost
three-quorters of 48 comparisons {using four
years of dofa and three measures of acodemic
performance across four grades), students of
NBCTs surpass studenis of nonNBCTs. The
learning gains are equivalent, on average, fo
spending cbout an extra month in school,

Other studies reveal mixed results for
Natlonal Board Certification. For example,
some research indicates that students of
NBCTs do not demonstrate significantly bet-
ter performance in comparison with stu-
dents of non-NBCTs [Sanders et al., 2005;
McColskey & Stronge, 2005).

Harris and Soss also find that when

students are compared using results from the
standardized test Florida uses for state and
federal accountability, the students with
National Boord Certified Teachers achieve
significantly higher gains in reading than their
peers without NBCTs. By conirast, when using
o normyeferenced test that is not aligned with
state standards, students with NBCTs do
worse than other students. The authors state
that “the choice of fest turns out to have
significant influence on many of the results.”

While these studies find limited impact on
student achievement, as measured by

A RESEARCH GUIDE 9
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standardized testing, they also identify some
benefits of Nafional Board Certification.
Sanders et al. (2005), for example, show
that, while NBCTs do not account for
significant gains in student rates of academic
progress overall, they are linked to significant
differences among students for some grades
and subject areas. In fact, on most
indicators, students of NBCTs do better,
although the differences seldom rise to the
level of statistical significance.

Wendy McColskey and James Stronge (2005)
uncover no significant student achievement
gains among students of NBCTs. However,
they report strong performance by NBCTs in
their practice-related areas, such as graduate
coursework, studentassignment design, and
quality of planning practices; there is
stafistically more complexity in reading
comprehension assignments by NBCTs and
sophistication in their classroom management.

~
L

Researchers have devoted much energy o
studying the effecis of NBCTs on “depth of
learning” as measured by students’ under-
standing of complex classroom content,
These studies show that students of NBCTs
exhibit “deeper understanding” of concepis
presented in class and have better writing
skills. Moreover, one study indicates that
NBCTs’ classroom practices are designed
to elicit this “deeper” learning.

Uoyd Bond, Tracy Smith, Wanda Baker, and
John Hattie (2000) find that student work in
response fo assignments from NBCTs exhibits
a more integrated and coherent undersianding
of the concepls targeled in instruction and a
higher level of abstraction than understanding
achieved by other students. Threequarters (74
percent} of NBCTs’ siudents demonsirate
“deep” understanding, compared with only
29 percent of non-certified feachers’ students.

Smith and several colleagues (2005)
addressed the depth of NBCTs’ students’
leaming both os elicited by their teachers’
assignments and pracfices and as demonstrat-
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ed on siudent work samples. When taken as
a whole, eight indicators of feacher practice
show no statistically significant difference
beiween NBCTs and non-NBCTs. But when
each indicator is evaluated individually, the
authors find that in seven of the eight areas,
the students of NBCTs obtain higher average
scores that are stafisfically significant, For
instance, on the indicator of instructional
aims, NBCTs are judged twice as likely to
produce “deep leaming” outcomes as other
teachers, by expert assessors. Smith also finds
that students of NBCTs show significant differ-
ences on all indicators of wrifing perform-
ance, including such aspecis as organization
ond sentence structure, and are twice as likely
to demonstrate “desp leaming” outcomes in
writing samples.

ROVING TEACH! Clics

National Board Cerfification requires
candidates to submit videotapes of classroom
instruction, examples of student assignments,
and evaluations of student work. That process,
according to much research, improves the
teaching skills of those who participate. [About
40 percent of candidates achieve ceriification
the first yeor; about 65 percent do so by the
end of the threeyear cycle.) Nationwide sur-
veys of National Board Cerlified Teachers
commissioned by NBPTS and conducled by
Yankelovich Partners find that NBCTs have a
higher sense of teaching efficacy, or the belief
that they can affect student achievement, than
other teachers {Whitman, 2002; Yankelovich
Partners, 2001).

Several studies cataloging NBCTs’ professional
priorities — access to classroom materials,
time for research and study in their confent
areq, time for professional development,
teaching autonomy, and leadership opportuni-
ties — generdlly find that NBCTs desire a
wider range of educational resources than
other teachers {Dagenhart, 2002; Petly, 2002;
Ralph, 2003). The research indicates that
NBCTs have high aspirations for their practice
and for their students, and want the resources
needed to achieve their godls.



Also, National Board Certified Teachers
tend to perform better than non-NBCTs on
indicators of teaching expertise and what
they bring from the certification process fo
the classroom (Bond et al., 2000; Lustick &
Sykes, 2006). The research shows that
NBCTs use more challenging curricula,
present it in a more complex way, and
provide more feedback fo studens,

In a frequently cited study, Bond, Smith,
Baker, and Hattie {2000) identified 13
features of teaching expertise consonant with
other educational research. Then they com-
pared a group of NBCTs with another group
of experienced teachers (who applied for
certification, but did not receive i), NBCTs
oulperform the other teachers in all 13
categories, with differences rising to statistical
significance in 11 of the 13, including the
challenge offered by curricula, the depth of
subject matter represented, and teacher
feedback to students,

Two groups of scholars (Kowalski, Chitienden,
Spicer, Jones, & Toccl, 1997; Rotberg,

Fuirell, & Lieberman, 1998) propose that the
certification process and the National Board's
standards serve as “resourcels] for leaming”
for teachers. That was later confirmed by the
National Board’s own research [NBPTS,
2001b), in which 92 percent of candidates
report that the certification process has made
tem better teachers. In the same 2001 study,
based on a nafionwide survey of National
Board candidates, 89 percent of respondents
report that the process has equipped them to
create stronger curricula and more effectively
evaluate student learning.

BOLSTERING PROEESSIONAL DEVELOPME

Evidence shows that National Board
Certification is, as it was designed to bs, an
efficient and cost-effective form of teacher
professional development, Research shows
that participation in National Board
Certification sirengthens the practice of
teachers who achieve cerfification as well as
the practice of those who do not achieve the
designation. In addition, other research

documents that the process is a relatively
costeffective professional development option.

In a 2006 report, Lustick and Sykes asked,
“What are teachers leaming [from Nafional
Board Certification]2” They conclude from
their literature review that the discourse
communilies that form around the candidacy
experience are avenues for candidate
learning, that National Board Standards are
an inherently valuable resource for feachers,
and that teachers become “more reflective
praciitioners” as a result of the cerfification
process, Lustick and Sykes also show that the
process improves teacher knowledge and skills
in the areas of advancing student leaming.

Lustick, In qualitative analyses of his
interviews, finds that about 40 percent of
study participants display what he calls
“dynamic learning,” meaning that they
immediately incorporate the lessons from
the certification process into their classroom
work. For these candidates, the process is
transformative, changing their teaching
beliefs and practices. He considers the 40
percent rate highly successful. Most other
teachers in the study demonstrate “techni-
cal” or “deferred” learning, meaning that
they find the process informative, although
it is unclear whether they apply what they
learn in their teaching praclices.

While comparative research is scarce, studies
show that National Board Certification aligns
closely with many afiributes of high-quality
professional development and at least one
study shows that iis costs are in the same
range or lower than other common
approaches to professional development.

In a 2005 report, Cohen and Rice
compared the fotal cost of National Board
Certification with that of other high-quality
professional development, such as earning a
master’s degree. They find that the cost —
including the fees, candidate-support-pro-
gram and adminisirafive expenses, and the
fime spent by all parties involved — is still
lower than the cost of the least expensive
master’s degres program considered {night-
time enrollment at the University of Virginia).

A RESEARCH GUIDE | 11
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NFLUENCE ON SCHOOLS IN AREAS THAT
LEAD TO IMPROVED LEA [}

Studies suggest that the roles individual
National Board Certified Teachers play in
their schools — particularly through
mentoring and other leadership activities —
influence the practices and effectiveness

of their colleagues and the ouicomes of
students in other teachers’ classrooms.

In a 2001 survey of nearly 5,000 NBCTs
by Yankelovich Partners on behalf of
NBPTS, 99.6 percent of respondents say
they are engaged in at least one leader-
ship activity. The average National Board
Cerfified Teacher is engaged in almost 10
leadership activities. More than eight in 10
{83 percent) NBCTs say they mentor strug-
gling, new, or futlure teachers, while 90
percent report that they mentor National
Board candidaies. Almost all of those sur-
veyed (90 percent) say that National Board
Cerlification has enhanced their credibility
with other educators, and 81 percent
report that new leadership opportunities
are made available to them as a result of
becoming cerlified.

In @ 2006 study, Sykes et dl. explored the
impact that NBCTs have on individual
schools and measured their leadership
involvement using the stafements of their
fellow teachers at about 1,500 schools.
Sykes and his colleagues conclude that
nearly oll NBCTs are involved in leadership
activities within their schools and that their
involvement increases over lime, His study
also notes that NBCTs help significanily more
of their colleagues than do non-NBCTs.

One of the key ways that National Board
Certified Teachers become more active
leaders is through mentoring, a highly
effective form of professional development
that provides a variety of benefits to
mentors and those being mentored {White
& Mason, 2001),
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STAINING ‘TRACHERS

One recent study indicates that National
Boord Certification confributes to keeping
excellent teachers in the classroom. Other
research explains why: National Board
Certified Teachers experience new enthusiasm
for teaching and better relations with fellow
faculty members.

Sykes and colleagues find (2006) that
National Board Ceriified Teachers intend 1o
remain in teaching longer than the general
teaching population, Their study reveals
highly significant differences between NBCTs
and the general teaching population on this
count. In Ohio, for instance, 51.9 percent of
NBCTs plan 1o stay in teaching “as long as
they are able,” versus 37.5 percent of all
the state’s teachers. The figures for South
Carolina are similar.

Another recent report suggests that National
Boord Certification may influence teacher
mobility. Goldhaber and Hansen find that
NBCTs are more likely to stay in their schools
and less likely to leave the North Carolina
public school system compared with non-
applicants. Compared with unsuccessful
applicants, NBCTs are more likely 1o leave
the North Carolina public school system.

National Board Cerfification affects teachers in
o variely of ways that are key o keeping
teachers in schools. For example, analyses
show that National Board Cerfificafion sparks
professional growth on a number of levels, the
most basic of which is a “revitalization of
practice,” or a renewed enthusiasm for
teaching (lovacchini, 1998; Jenkins, 2000;
Wiebke, 2000). Also, the certification process
spurs candidates to reflect more about their
practice [Areglade, 1999; and Wiebke) and
creates enduring “discourse communities”
within some schools (Burroughs, Schwariz, &
Henricksles, 2000; Gardiner, 2000; Rotberg
et al., 1998). Furthermore, NBCTs report
increased collegiality with other teachers
regardless of certification status {Jenkins,
2000; Wiebke, 1999; Rotberg et al.).



~Prie ! 1S

Research indicates that the expertise and
leadership capacity of NBCTs have the
potential 1o urn around low-performing
schools and fundamenially change student
outcomes. Unfortunately, NBCTs are not
evenly distributed among the schools that
need them most, and those who do teach in
low-performing schools often do not receive
the tools or the freedom they need 1o take
leadership roles. Nationally, according to
2006 NBPTS data (NBPTS, 2007), a maijority
of National Board Certified Teachers work in
rural and suburban schools, and approxi-
mately one+hird work In schools with students
from low-income families.

Using 2004 data from NBPTS on NBCTs
cerlified since 1998, Daniel Humphrey,
Julia Koppich, and Heather Hough (2004)
find, based on a survey of six states, that
poor, minority, and low-performing students
are less likely than their more offlvent peers
to be taught by an NBCT. Only 16 percent
of NBCTs teach in high-minority schools
{more than 75 percent minorily); 12 per-
cent in highpoverly schools {more than 75
percent of students’ households in poverly);
and 19 percent in low-performing schools.
The same study finds that é percent of
North Carolina NBCTs work in high-
minority schools and only 6 percent of
Ohio NBCTs are in high-poverly schools,
Moreover, while 16 percent of Florida
NBCTs teach in high-need schools, 43
percent teach in high-performing (test
scores in the top three deciles) schools.

Just as highneed and minorily students are
less likely to be faught by an NBCT, minority
NBCT candidates are less likely than their
white counterparts fo gain certification,
Although African American and Hispanic
teachers enter the Nafional Board
Certification candidacy pool in numbers
proportional o their representation in the U.S.
teaching force, they earn cerfification

at much lower rates {(Wayne, Chang-Ross,

Daniels, Knowles, Mitchell, & Price, 2004).
Dan Goldhaber, David Perry, and Emily
Anthony {2003) note that African American
teachers are more likely to apply for
certification than other ethnic groups but are
less likely to gain cerfification’

Tyrone Howard, Ann Ifekwunigwe, and
Rae Jean Williams (2006) note that
implementing a support structure with
writing assistance, technological training,
and infense mentoring increases Alrican
American candidates’ certification rate to
nearly 50 percent. Maxine Freund, Victoria
Kane Russell, and Christy Kavulic (2005)
reach a similar conclusion,

A major cavuse of the disparities in
certification rates seems to be that minority
candidates are more likely fo teach in
high-need and high-poverly schools where
support structures are limited, while white
teachers are more likely fo teach in affluent
schools {Goldhaber et al., 2003). Urban
schools also have difficully attracting the
most talented teachers, minority or
otherwise, because of poor working
environments (Humphrey et al., 2004).

Julia Koppich and her colleagues Daniel
Humphrey and Heather Hough (2004) find
that the Influence of NBCTs in high-need
schools may be lower than that of their coun-
terparts in high-performing ones. In low-
performing schools, principals often do not
know how to iake advaniage of NCBTs’
leadership abilities, which in turn resulls in
fewer NBCTs taking on roles outside the
classroom.

Research also indlcates ways 1o ralse the
number of NBCTs in high-need schools.
Candidates for National Board
Certification are more likely to achieve
certification if their mentors are specifically
trained for their role (Freund et al., 2005).
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CONCLUSION

'y

HE EXTENT OF RESEARCH ACROSS THE KEY TOPICS CONSIDERED HERE SPEAKS TO A BROAD-BASED

NATIONWIDE EFFORT TO MORE FULLY UNDERSTAND THE IMPACT OF NATIONAL BOARD
CERTIFICATION ON TEACHERS, STUDENTS, AND SCHOOLS. EACH STUDY PROVIDES IMPORTANT
ANSWERS BUT ALSO RAISES QUESTIONS FOR NEW RESEARCH,

What consfitules student learning? Should
the assessment of learning be based solely
on achievement fests? How does National
Board Ceriification compare with other
models of pay-for-performance? To what
extent do National Board Certified Teachers
in shortage areas, such as math, science,
and special education, help raise student
achievement? How much does the
increcsed presence of National Board
Cerlified Teachers in low-performing schools
confribute to better student outcomes,

and what is the crifical mass of NBCTs
necessary for making a difference in

these schools?

In addition, concems and questions about

the research itself must be addressed. For
example, most quantitative studies of NBCTs’
impact on student achievement use complex
statistical techniques to simulate a controlled
environment. These fechniques, however, face
the basic challenge of irying to distinguish the
impact that a single teacher is having on his
or her siudents’ leaming — especially student
achievement as measured by standardized
tests. Hundreds of factors weigh on a
student’s performance on a particular lest.
Demographics, school characteristics, and
even whether the child had breakfast on test
day have dll been shown fo have noliceable
effects on test scores.

Another challenge facing researchers is the
lack of a definifion of learning. Today,
leoming offen is treated as a one-dimensional
ouiput {standardized test scores) rather than
as a process affecting many areas of a child’s

14 | NATIONAL BOARD FOR PROFESSIONAL TEACHING STANDARDS

development, or even many different output
meosures (e.g., higher-order thinking skills,
complex problem solving, engogement in
leaming). Given the differences in findings
between, and within, different studies on
student achievement and National Board
Certification, the National Board does not
take the results of any oné study as the final
word. Studies of student achievement based
on fest scores are only one aspect of the
research on National Board Certification.

As researchers move forward, they face a
host of related questions. What kinds of
tests and other represeniations of student
skill and knowledge should be used to
measure the impact of NBCTs on student
learning? What constitutes a significant
impaci? What are the most appropriate
approaches and methodologies to account
for the effecis of schools and non-teacher
factors on student performance?

The National Board and other organiza-
lions are convening experts fo discuss these
issues to further elucidate what the research |
shows and provide additional guidance to
researchers in measuring the impact of
National Board Certification. This impact
encompasses not only teacher effectiveness
and its confribution to student achievement
as measured by standardized testing, but
also student engagement and higher-order
learning [e.g., the mastery of complex
ideas and the integration of subject mater,
writing, and analysis) — skills that are
essential for success in the global economy.

’
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e '‘National Board jor
PROFESSIONAL
TEACHING
STANDARDS’

Creared by educators and policymakers in 1987, the National Board
for Professional Teaching Standards {NBPTS) is an independent,
nonprofit, nonpartisan and nongovernmental organization. NBPTS
advances the quality of teaching and learning by developing professional
standards for accomplished teaching, creating and administering National
Board Certification, a voluntary system fo certify teachers who mest those
standards, and integrating certified teachers into educational reform efforts.
Today, more than 55,000 National Board Certified Teachers (NBCTs) are
making a positive difference in the lives of students across the nation.

FORr MORE INFORMATION ABOUT NBPTS AND NATIONAL BOARD
CERTIFICATION, VISIT THE NBPTS WEB SITE AT WWW.NBPTS.ORG.



Total % of

State Fee Support State Financial Incentives Support Number of N_B(':TS. Total  Teachers
State  ‘Individual districts may *Individual districts may offer - Certified in
offer support additional incentives Programs  Teachers 2010-2011 BES whoare
= NBCTs
AK [None 8,171 14 135 1.7%
AL |None $3,500 salary supplement X 49,363 123 2133 4.3%
Full funding for eligible
AR |[first-time candidates  |$5,000 annual bonus X 34,273 311 2,005 5.9%
$2,000 and $1,250
scholarships available
to eligible first -time
candidates through
AZ |Arizona K12 Center X 50,031 80 847 1.7%
CA |[None X 260,806 383 5291 2.0%
$1,600 annual bonus for all
NBCTs; an additional annual
$3,200 for NBCTs in low-
$250 for eligible first- | performing schools (all subject to
CO |[time candidates available appropriations) 48,543 93 641 1.3%
Educational and Professional
Employees (formerly known as
the Connecticut Federation of
Teachers) will pay ten $1,000
grants per academic year to
federation members teaching in
high poverty rural and urban
CT |None areas. 42,951 3 139 0.3%
DC |[None 5,925 10 76 1.3%
DE |None 8,933 0) 440 4.9%
Annual salary bonus of up to 10%
for ten years only still in law;
funding has been suspended
FL |None since 2010. 175,609 94 13618 7.8%
10% salary increase is available to
those who applied for National
Board Certification prior to

GA |None March 1, 2009. 112,460 2611 2.3%
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Fee reimbursement of
$1,500 paid upon
completion of process;
the remainder of the
fee is reimbursable

A $5,000 bonus per year for each
public school teacher who
maintains current National Board
Certification;

$1,500 upon completing the
certification program of the
National Board for Professional
Teaching Standards

An additional $5,000 bonus per
year for each public school
teacher who maintains current
National Board Certification and
who teaches at:

A school that is in restructuring
under the No Child Left Behind
Act, Public Law 107-110; A
school with a high turnover rate,
as determined by the
department; A school that is not
making adequate yearly
progress, but is not in
restructuring under the No Child
Left Behind Act, Public Law 107-
110; or A hard-to-fill school, as

HI Jupon certification determined by the department. 11,396 60 343 3.0%
Payment of half the
assessment fee as well
as reimbursement of
the remaining half
upon completion of the |$2,500 per year for ten years for
IA |process eligible NBCTs. 34,642 1 665 1.9%
Idaho legislation, Senate Bill
1184, removes the state
incentive program for National
Board Certification teachers.
However, districts will be
required to use the money they
receive from the state for
leadership bonuses under the
pay-for-performance plan to pay
out the remainder of the $10,000
in incentives for teachers who
earned National Board
ID |None Certification prior to 2011. 15,673 3 372 2.4%
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Ilinois state appropriations,
when sufficient, provide an
annual $3,000 stipend for
National Board Certified Teachers
who hold the lllinois Master
Certificate as defined by statute —
Illinois Teaching Excellence
Program - Public Act 095-0996.

In addition, NBCTs are eligible to
receive incentives for providing

Up to $2,000 for professional development or
eligible first-time mentoring to new or experienced
IL |candidates teachers. 132,983 462 5152 3.9%
IN [None 58,121 4 155 0.3%
State legislation stipulates that a
school district employing a NBCT
shall pay a salary incentive bonus
Up to $1,000 for of $1,000 in each school year the
eligible first-time teacher retains National Board
KS |candidates Certification. 34,644 13 355 1.0%
Upon certification, up |A $2,000 annual salary
to 75% reimbursement |supplement for the life of the
of out-of-pocket certificate each year the NBCT
expenses of the teaches or mentors for 50% or
National Board more of their time in the
Certification fee paid  |certificate area and grade range
KY |bythe candidate in which the NBCT certified. 42,042 289 2456 5.8%
$5,000 per year stipend for the
LA |[None life of the certificate. 48,655 103 1783 3.7%
MA |None 68,754 15 534 0.8%
A stipend up to $2,000 a year is
available as a dollar-for-dollar
match to local school systems if
the NBCT teaches in a high-need
school otherwise the annual
matching stipend from the state
is $1,000. A $1,500 stipend is
Pending the continued |available for teachers who hold
availability of state an Advanced Professional
funding, Maryland will |Certificate and work in schools
pay for 2/3 of the identified by the State Board of
$2,500 fee for up to Education as having
MD |1,000 candidates comprehensive needs. 58,428 241 2214 3.8%
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The Maine Department
of Education shall
award an amount
equal to the cost of the
certification program,
less any other funds
received by the
applicant, on a first-
come first-served basis
for the first 20 teachers
accepted into the
certification program

Annual stipend of $2,500 to any
NBCT who teaches in their area
of certification and for the life of

ME [annually his or her contract. 15,384 11 211 1.4%
Ml |[None 88,615 9 357 0.4%
MN |None 52,672 14 367 0.7%
MO |None 66,735 57 727 1.1%
Reimbursement of the
$2,500 assessment fees
upon completion of the
certification process NBCTs receive a salary
(whether certification {supplement of $6,000 per year
MS {isachieved or not) for the life of the certificate. 32,255 92 3317 10.3%
One-time 53,000 stipends for up
to 20 NBCTs as funding is
MT |[None approved each biennium 10,361 11 103 1.0%
Offers a low interest
loan that will pay the  |12% salary differential upon
assessment fee ($2500) |achievement, good for the life of
NC |toeligible teachers the certificate 98,357 1,247 19195 19.5%
North Dakota will pay an
individual who received National
Board Certification before July 1,
Up to half the 2007, one thousand dollars
assessment fees fora |($1,000) for each year the
limited number of individual has maintained and
qualifying first-time continues to maintain National
ND |candidates Board Certification 8,417 4 36 0.4%
NE |None 22,345 9 95 0.4%
NH |[None 15,365 1 20 0.1%
NJ |[None 110,202 12 224 0.2%
National Board Certified Teachers
in New Mexico receive an annual
stipend which is equal to 1.5
NM |None program units 22,437 95 675 3.0%
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Based on availability of
funds, the State of
Nevada may reimburse
a portion of out-of-
pocket fees paid after
National Board
Certification is achieved

Annual five percent salary

NV }and verified increase 21,839 29 518 2.4%
TV XTE SCHooT AISUICt appiies ana
is approved by the state, an
annual $10,000 stipend may be
Up to $2,000 for the  |for 3 years to teach in low-
first 210 eligible first- |performing schools and mentor
NY |time candidates new teachers X 211,606 165 1302 0.6%
OH |None 109,282 33 3296 3.0%
Placed a moratorium
on National Board
Scholarships for 2011
and 2012 meaning that
no scholarships will be
issued through the
Oklahoma Commission |An annual $5,000 salary stipend
for teacher Preparation |(as per regulation) for the life of
OK {after June 30, 2010 their certificate X 41,278 175 2992 7.2%
OR |None X 28,109 12 256 0.9%
PA |None X 129,911 133 904 0.7%
Up to 5750 for the first
75 eligible first-time
Rl |candidates X 11,212 22 439 3.9%
$5,000 annual salary supplement
SC |None for the life of their certificate X 45,210 359 8139 18.0%
$2,000 for eligible first-
SD |time candidates 9,512 15 90 0.9%
TN |None X 66,558 49 535 0.8%
TX |None 334,997 81 711 0.2%
UT |None 25,677 8 213 0.8%
Tnitial ©5,000 award with a
subsequent annual award of
$2,500 for the life of the
certificate contingent upon
VA |None continued funding X 70,947 195 2378 3.4%
VT |None X 8,382 4 128| 1.5%
$5,000 annual bonus upon
certification; NBCTs in
A conditional loan that [challenging schools, as defined
funds $2,000 of the by the state, will receive an
WA assessment fee additional $5,000 annual bonus X 53,934 946 6175 11.4%
Reimbursement for the
costs associated with  |Annual grants of $2500 or $5000
National Board for 9 years after achieving
WI1 [Certification National Board Certification X 57,625 67 851 1.5%
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Reimbursement of 5600 Tor
Reimbursement for up [certification expenses; annual

to $2,000 of the $3,500 supplement for life of

WV |assessment fee certificate 20,338 53 635 3.1%
$1,000 for eligible first- |A bonus of $4000 per year for

WY |time candidates the life of the certificate 7,127 51 365 5.1%

*As of 2010, these states offered license reciprocity

**SOURCE: Common Core Data (CCD): 2010-2011, National Center for Education Statistics / State Education Data Profiles
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Survey of Oklahoma National Board Certified
Teachers (NBCTs)

NBCTs from across the state of Oklahoma

86.6 % earned bachelors’ degrees from an Oklahoma university
44.6 % hold Master’s degrees

4.3% hold Doctorate’s degree

53% teach in Title I schools

Primary motivation for initially pursuing NB:
+ financial reward
+ professional development

Skills affected by the NB process:

critical analysis of their own teaching skills
student assessment data to inform instruction
improving student learning

+ improve students’ critical thinking skills

* & o

NBCTs described both:
Quantitative changes

Improvement in students’ test results over time
Qualitative changes

Student understanding of concepts

* & & o

“My class average at the beginning of the year on the assessment test was
51%. At the end of the year, my class average was 91%.”

“I am constantly assessing, evaluating and analyzing my teaching.”

“Through the intensive reflection of my teaching techniques, I learned
what was important and what was not. I learned how to replace quantity
with quality.”

“My student scores have risen from being a 54 in U.S. historyto 78 ...”

“My elementary school has 9 NBCTs, at least one in each grade level ex-
cept for third. Our music/art teachers are also NBCTs. My school has
scored 1500 API for three consecutive years. We were one of 16 schools in
the state that scored over 1400 this past year with the new standards.”

“I learned how to differentiate instructions and assessments so that all
students could make progress.”

Conclusion:

+ Substantial positive impact on teaching practices and
achievement of students.

+ NBCTs know how to identify student learning needs and use
assessment data to develop instruction to improve student
learning.
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